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Connecting the Dots, is an educa-

tional newsletter that is sent out 

every month during the school 

year.  The issues are sent out to 

all students enrolled in educa-

tional classes by email and there 

are also copies up on the educa-

tion departmentõs main floor.  For 

those of you who are interested 

in writing for Connecting the 

Dots, please contact me, Jeff 

Whitmore (the editor), at jwhit-

more@monm.edu.  

Jeff Whitmore, 10 

Being here at Monmouth in the Education De-

partment, we all know that our goal at the end 

of our class work is to be prepared for student 

teaching.  As we will hear from our student 

teachers that are in the field right now there are 

a lot of surprises and rewards that have come 

for many of them already.  I think receiving 

these words from our student teachers is some-

thing we all should look into because it will give 

us all an idea of what and how student teaching 

can be like.  Enjoy! 

  

What is the most surprising thing about student 

teaching? 

  

The most surprising thing about student teach-

ing is that so much goes on within a school 

besides teaching and learning. There are 

teacher politics, difficult student issues, and 

administrative decisions that all put pressure on 

teachers. -- Andrea Dorscheid 

  

I would say that the most surprising thing about 

student teaching is simply being on the oppo-

site side of the classroom that I am used to and 

seeing what goes into each lesson taught every-

day. As a student it is easy to assume that the 

teacher only does as much work as we do, but 

that is completely wrong. The teacher puts in 

ten times the amount of planning and work that 

a student does. Even though I knew that teach-

ing was a lot of work because I had heard from 

others, I still was surprised when it actually 

came time for me to practice the art of teach-

ing. -- Natalie Pistole 

   

One, of many things, that is surprising to me is 

how emotionally drained I am at the end of 

some days.  Not everyday, but by the end of the 

week I am mentally exhausted.  I become un-

able to cope with anything... I have to shut 

down, tune out, and become numb for a bit in 

order to recuperate and be ready to go again 

the next week.  I have found a way to deal with 

my "surprise."  I do not think it is an uncom-

mon occurrence among teachers though. -- 

Sammy Morgan 

  

The most surprising thing about student teach-

ing is just how busy I am each day.  I can never 

seem to stay ahead in my planning or in my 

lessons during the day.  Something always 

comes up that slows down the progress.  -- Sa-

lina Fisel 

 

How many different ways a student will come to 

you on how they got injured and why they need 

to sit out. ð Jake Kilberg 

  

The amount of late work, lack of motivation, 

and lack of parental involvement, but student 

teaching itself is not as overwhelming as I 

thought it would be. -- Rachel Leffelman 

  

I would have to say that the most surprising 

thing about student teaching so far is that the 

students pick up on everything, even the slight-

est error or differences between classes that 

you may have that are the same.  Students talk 

and by the time that my 7th hour class comes in 

they already know the assignment if  

  

there is one and they know what the lesson is 

about.  They also pick up on the slightest differ-

ences and have no problem questioning about 

them.  You have to make sure you know your 

content and are ready for almost any type of 

question. -- Kyle Wyeneth 

 (continued on page 2) 
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I LLINOIS  EDUCATION  A SSOCIATION  

Jake Fryer, 11 

 IEA has always been geared 

towards helping the community since 

its start a few short years ago.  IEAõs 

most recent community service pro-

ject was helping out Monmouthõs Fall 

Extravaganza.  There were games and 

prizes for kids, some snacks, and 

other entertainment that took place 

as well.  Since it was larger than ex-

pected, IEA teamed up with Blue Key 

and Phi Delta Theta, two other organi-

zations geared towards community 

service.  President Jeff Whitmore 

stresses to his IEAõs members to 

reach out to the community.  IEA has 

more in the works for community ser-

vice this semester as well as the next. 

Illinois State Board 

 Each semester, executive 

members of IEA attend a state board 

meeting located at various places in 

Illinois.  I, Jacob Fryer, attended this 

state board meeting with President, 

Jeff Whitmore, just to see what he 

goes through and how much effort he 

puts in to keep IEA working as the 

strong organization it has come to be.  

We arrived to the meeting after the 

two hour drive to Bloomington, IL 

where the meeting was held.  Immedi-

ately people started introducing them-

selves, talking, and asking questions.  

It was a bit overwhelming.  Although, 

Jeff was well known throughout the 

group and seemed overjoyed to see 

his friends in other IEA chapters.  The 

first part of the meeting was just to 

state the business of the meeting, 

and then it was up for an ice-breaker 

game.  As we sat back down we came 

to introducing ourselves.  It was inter-

esting to see members of IEA from all 

over the state including Illinois State 

University, University of Illinois, North-

ern Illinois University, Eastern Illinois 

University, Elmhurst College, Western 

Illinois University, and Millikin. 

 After formal introductions 

came the serious business.  There 

were sessions on how to run a suc-

cessful IEA chapter and how to have 

successful recruitment of members.  

The main focus of the meeting was 

political action.  This was something 

that I wasnõt ready for, and it made 

me consider a lot about politics from 

a teacher point of view.  We talked 

about teacher strikes, issues of health 

insurance, raises, and issues with 

professional labor unions.  Another 

hot topic was the Illinois Map grants 

that affect a decent amount of college 

students across the state.  The final 

piece of business was the state con-

vention for IEA members, where they 

go to professional workshops and 

meet other future educators from the 

state.  This fallõs convention is going 

to be located in Bloomington, IL on 

November 20th and the 21st. 

 After the state board meeting 

I had a much more thorough under-

standing of the work and dedication 

that goes into running IEA.  With that 

being said, IEA is truly an organization 

focused on community service, politi-

cal action, and helping future teach-

ers become better at what they one 

day hope to do. 

(continued from page 1) 

What is the most rewarding thing about 

student teaching? 

  

The most rewarding part of student teach-

ing is seeing some of the lessons I've cre-

ated during my years in the education de-

partment come to fruition. Of course, 

I have had to adjust a few things here and 

there, but knowing that I can successfully 

plan and present student-friendly lessons 

is encouraging as I transition into a full-

fledged teacher. -- Andrea Dorscheid 

  

The most rewarding part is when I see that 

my students are having success.  I have 

also found it very rewarding when students 

come in with questions for me and I am 

able to help answer their questions and 

see them begin to understand and put the 

pieces together. -- Kyle Wyeneth 

  

Definitely the most rewarding part of teach-

ing is getting to know the students and 

seeing them grow. Even though I've only 

been at Tremont for six weeks and have 

had students for about five and a half, I 

still have grown to have a positive relation-

ship with a lot of the students. I have 

countless students come to me for extra 

help on revision and writing and I feel privi-

leged to help them. Because I have helped 

a lot of them with this, I have had the 

honor of seeing their writing grow even in 

this short amount of time. I have one stu-

dent who uses English as a second lan-

guage. My cooperating teacher asked me 

to help her on the first paper and ever 

since then, I've talked to her about writing 

almost every class period. She even asked 

if she could e-mail me her admission essay 

to a college she is going to apply to. I have 

really enjoyed just getting to know the stu-

dents and watching them grow in what I've 

helped them with. -- Natalie Pistole 

  

Watching students have "light bulb" mo-

ments - finally understanding something, 

seeing progress or improvement, connect-

ing with a student. -- Rachel Leffelman 

 

 I believe that the most rewarding part 

of student teaching is knowing that the 

students understand you and respect 

you.  It is hard to accomplish these tasks 

but just today I had a student, that I have 

formed a relationship with, come up to me 

and apologize for disruption in class.  We 

discussed it, I told him I appreciated his 

apology, and I am glad he realized that he 

was an issue.  I think that is the most re-

warding because the students learn a les-

son, make an ally, and then form new un-

derstandings and connections.  -- Sammy 

Morgan 

  

The most rewarding thing about student 

teaching is having the kids say they loved 

what they did today and to say, "Bye Mr. 

Kilberg . . . see you tomorrow!" ð Jake Kil-

berg 
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Professor  Laura Zieglowsky 

 My particular area of re-

search and study is dignity in the 

workplace. At first, you may think, ôof 

course, in education we practice this 

all the timeñwe care about students 

and we believe in social justiceñwhy 

would we need to study dignity?õ 

 

Definition 

 Simply put, dignity, within the 

context of the worker and the sociol-

ogy of work, is defined as the ability 

to òestablish a sense of self-worth 

and self-respect and to appreciate 

the respect of othersó (Hodson, 

2001, p. 3). In a larger sense, dignity 

may extend to the economic aspect of 

working; we work to make a living, to 

provide the necessities of life for our-

selves and our families. And, eco-

nomically speaking, dignity is tied to 

the concept of equal opportunity and 

not being denied the right to work. In 

a free society, dignity means being 

allowed to choose the kind of work 

we wish to do (Hodson, 2001). When 

we are free to choose our occupation, 

to have agency over the type and kind 

of work we do, as workers, we may 

feel pride that leads to self-respect. 

Dignity of the worker involves creating 

a space for expressing oneõs own 

identity and competence (Lamont, 

2000, p. 248) in the workplace. Al-

lowing room in the workerõs life to 

define the value of her work in ways 

other than in strictly economic terms 

encourages the worker to feel that 

she is achieving some version of the 

American dream. To have autonomy 

not only over how individuals value 

their work, but over the work itself, is 

a key aspect in defining dignity. And, 

to have autonomy further means that 

we do not passively follow everything 

that someone elseõs will dictates 

(Sayer, 2007, p.568). Being able and 

capable of expressing ourselves in a 

way that shows respect for ourselves 

and for others is a form of autonomy 

as well. 

 

Education and Work 

 Work is the fabric of educa-

tion in that it is both the end goal of 

years of study and the process 

through which one becomes edu-

cated (Bills, 2004). Paula M. Rayman 

(2001), an economist and the former 

director of the Radcliffe Public Policy 

Center at Harvard University, ex-

plained that in the United States, fully 

participating in American life is intrin-

sically tied to the institution of work. 

In the U.S., being an individual is 

highly valued. Thus, to be an individ-

ual who works, someone who is em-

ployed is to be someone. Having a job 

that offers monetary and personal 

rewards gives the individual a certain 

standing in the community a certain 

dignity, a sense of self-respect. 

 

 Teachingñalthough in many 

ways is intrinsically rewarding even if 

not so monetarilyñcan also be work 

that challenges the dignity of the indi-

vidual. And, since students spend 

their lives in classrooms pursuing the 

work of getting an education, it is rea-

sonable to assume that they may find 

their dignity challenged or affronted 

as they go about their ôwork.õ In fact, 

teachers and students in the course 

of doing their collective work may 

create ôworkplaceõ conditions that 

deny each othersõ dignity. When dig-

nity of the individual is denied, the 

student or teacher will find ways to 

retaliate, compromise or opt out of 

full involvement in the work. By study-

ing teacher-student workplace rela-

tionships, we may reveal something 

useful about the teaching and learn-

ing process. And, we may discover 

there are better ways to accomplish 

the work of schoolñways that do not 

deny individuals their dignity. 

 

 I am very interested in pursu-

ing this line of researchñdignity in the 

classroomñas an extension of the 

work I have already begun: dignity 

among theatre collaborators and dig-

nity of adjunct instructors in educa-

tion. As I begin to think about this 

topic of study, please, if you find this 

interesting, offer your thoughts and 

questions. And, when you enter the 

classroom, consider dignity both 

something you receive and something 

you must give. 
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tarily ¹can also be 
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lenges the dignity 
of the individual.  



 

 

Professor Craig Vivian 

  

 I was teaching the other day, 

which should raise eyebrows from 

some who read my piece last month, 

when I had a crisis--after a moment 

of reflection I made a decision and I 

failed in MY right praxis!  

 Let me unpack that in order 

to look at a problem which schools 

and colleges exacerbate.  So, there I 

was telling the kids in kindergarten 

about bees. I was three-quarters 

through  the "lesson" when one of the 

girls pointed outside and yelled excit-

edly, "look, a squirrel!!"  I froze for a 

moment. It was exactly how they de-

scribe the panoramic view of life that 

occurs in the brief instant before 

death.  I saw the two paths I could 

follow: 

1. Continue talking about bees 

2. Start exploring squirrels 

 I looked down each path as 

far as I could (apologies to Frost), 

weighing the merits of each and then 

decided to..... 

 What did I decide and 

why?  The more important aspect of 

this decision for me is the WHY. Back 

to the moment where I am holding a 

piece of  honeycomb, having just 

been interrupted by a 5 year old, her 

finger aimed at the rodent  in a tree 

outside.  It did seem to me to 

be close to an hour that I stood there 

(even though it was 3 seconds at the 

most), wondering what I should do.  I 

thought back to the educational phi-

losophy that I teach and the strong 

belief I have-- that it is the students 

whose interests should lead the 

classroom discussions and activi-

ties.  Here was that moment, a stu-

dent aching to explore the world of a 

nut-gathering member of sciuridae.  A 

few other students joined her, 

"neat" ,"wow" ,"it is so cute".  Well, 

now it was a no-brainer, the students 

were a force that was changing the 

direction of the lesson.  Who was I to 

argue with Newton's 2nd law 

of  (pedagogical) motion?   Yes, I now 

felt the power of the moment and 

knew it was best to tell all of the kids 

to run to the window and watch the 

squirrel.  We would get back to the 

bees another time.  I began dredging 

up facts and interesting bits of infor-

mation about squirrels, anticipating 

questions that would spew 

forth  shortly.  

 Wait, stop, rewind, 

rethink, action!    "Ok, we will 

talk about squirrels later, but 

not today."  I heard those 

words come from a place in the 

vicinity of my mouth and knew 

the truth and shame of , I sus-

pect, many teachers who re-

flect on their practice--I decided 

to keep talking about bees and 

asked the young girl to sit back 

down, for one reason.  My audi-

ence was not the students, 

eager to learn, but the other adults in 

the room.  I had succumbed to a 

pressure which demanded that I not 

deviate from the plan, that I not take 

the kids into uncharted waters, that I 

play it safe, that I care what the 

adults thought about my teaching, 

that I not take risks, that I go with the 

default.  Even though I knew it was 

right for ME to let the students' inter-

est in squirrels rewrite the script, I did 

what I thought the other teachers 

and adults in the room would do.  I 

did what was right for them.   

 I immediately regretted my 

decision but quickly got the kids in-

terested once more in the life of bees 

when I pulled out some honey they 

could taste.  

 My point--there is an intense 

press to follow and not lead in the 

classroom.  I followed my perceptions 

of others' expectations.  I needed to 

lead through "informed confidence" -- 

a term I just made up that I will think 

about for future investigation.  My 

question to you--are we teaching you 

to be leaders or followers?  Do not 

confuse novice and veteran with 

leader and follower.  A novice can still 

be a leader, and a veteran can be a 

follower. I talked to my cooperating 

teacher, Kathy Rickey, afterwards 

and told her of the crisis I had 

faced.  As I got to the point of telling 

her about the moment of crisis, she 

said, "It was about the squirrel"   She 

had seen it also.  We discussed it 

and she offered insight that makes 

sense--we are able to teach differ-

ently at different times in our ca-

reers.  The veteran teacher as a 

leader would have an easier time 

taking the students to the window.  I 

hope I can teach differently next 

time, and it should be easier to do so 

since I will have learned something 

about myself as a follower/

leader  and novice/veteran.  
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Heather Hull, 11 

 

 On September 30, 2009 

faculty and future teachers of Mon-

mouth College and teachers from 

the surrounding communities had 

the opportunity to attend a seminar 

held by Kelvin Gott. Kelvin Gott, a 

high school English teacher of 31 

years, gave a presentation on Devel-

oping Responsible Students with 

Love and Logic. His ideas, princi-

ples, and key concepts are from the 

Love and Logic Institute with credit 

going to Jim Fay, Foster Cline, and 

Charles Fay. 

 

 During his presentation, 

Kelvin Gott focuses on classroom 

management. Studentõs self con-

cept is the primary concern in the 

classroom. Gott feels that the stu-

dents in the classroom need to 

have a relationship and develop 

trust with their teachers before they 

can fully succeed. 

 

 One thing which will help 

teachers develop positive relationship 

with their students is to give students 

more control and choices in the class-

room. As teachers, try to give away as 

much control in the classroom as pos-

sible and only keep what you need. 

Let them choose different activities in 

the classroom which gives them own-

ership and responsibility for their own 

actions. Kelvin Gott gives his seniors 

a choice on when they would like to 

turn in their papers. He puts certain 

restrictions on the assignments; but in 

the end they decide when they will 

turn in their papers throughout the 

year, which is giving them ownership 

in the classroom. From this opportu-

nity of choice he says, òItõs a blast to 

watch my senior schedule their own 

lives!ó Allowing your students to make 

their own choices gives them a sense 

of control in their own lives. 

 

  

  

 Gott reassures that relation-

ships are based upon trust. People in 

positive relationships send strong 

nonverbal messages of capability. You 

must make time in the classroom to 

develop these positive relationships 

though. Students must gain trust and 

faith in their teachers before a rela-

tionship will form. 

 

 Gott also talks about being 

empathic in your classroom. He nor-

mally uses the phrases, òAw thatõs 

never goodó and òWhat are you going 

to doó when a student addresses they 

forgot a homework assignment. It is 

important to make the problems the 

students, and not your own. Many 

students will try to make it the 

teacherõs problem often asking, òCan I 

turn it in tomorrow?ó or òI donõt know 

what I need to doó which in turn 

makes the teacher solve the problem. 

Instead, have students figure out how 

to solve their problems on their own. 

Hold the students responsible for 

their own actions. 

 

 Kelvin Gott gave an excel-

lent presentation on some of the 

information which is available at the 

Love and Logic Institute. To receive 

more information log on to 

www.loveandlogic.com. This website 

will give you articles, information, 

resources and products which you can 

use in your classroom. If you have any 

further questions you can email Kel-

vin Gott at camp.togg@gmail.com. 

ºIT½S A BLAST TO 
watch my senior 

schedule their own 
LIVES» 

-Kel Gott  

 

Hold the  

students  

responsible  

for their  

own actions.  

http://www.loveandlogic.com
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òADAM  GOPNIK , T HE  M AN  W HO  CREATED  A K INGó 

Carly Maki, ô10  

 Last week, Monmouth Col-

lege welcomed Adam Gopnik, (insert 

professional title here).  Actually, I find 

it difficult to identify exactly who is 

Adam Gopnik.  After hearing him 

speak for over two hours on various 

topics, it seems that the man knows 

everything and has done it all.  In a 

nutshell, Gopnik is an artsy guy.  He is 

a renowned staff writer for The New 

Yorker, and is also the author of sev-

eral best-selling essays and novels. 

Gopnik spent part of his life working 

as a professional art critic, but eventu-

ally lost interest as he felt a lack of 

emotional connection to modern art.  

Now, he is an art historian and con-

noisseur.  Additionally, Gopnikõs new-

est vocation is a childrenõs novelist.  

In 2005, Hyperion Books published 

his novel, The King in the Window, 

which was the focus of his visit to Pro-

fessor Monie Hayesõs Adolescent and 

Young Adult Literacy course on 

Wednesday, October 7. 

 During his visit to TEDP 350, 

Gopnikõs lecture skimmed many dif-

ferent subjects.  One topic that he 

discussed at length was this age of 

technology.  He discussed how our 

lives are congested with things that 

we donõt need, including our beloved 

cell phones (Gopnik admitted that he 

is a slave to his iPhone), video games, 

e-mail, and Facebook.  He suggested 

that we are living in an age of  

òinformation overload and wisdom 

underload.ó  The writer also discussed 

the Internetõs role in adolescent liter-

ary, how to know your writing is read-

able for the targeted audience, why 

literary critics donõt know anything, 

and why, as a father, he thinks Ameri-

can teachers are too nice.  Of all the 

interesting things that Gopnik shared, 

I was most inspired by the conception 

of his childrenõs novel, The King in the 

Window.   

 On a night in 1996, Gopnikõs 

eight-year-old son Luke was being silly 

and wearing a gold crown.  When the 

boy looked out a window of his fam-

ilyõs Paris home, he was surprised by 

his reflection.  òLook, Dad!ó he ex-

claimed, òThe king in the window!ó 

Gopnik thought aloud, òThe King in 

the Windowéthat is the title of a book 

that I would like to read.ó  Feeling in-

spired, Gopnik began writing that 

night and created the first three chap-

ters of his novel, which would be com-

pletely inspired by and dedicated to 

his son.  With Lukeõs interests in 

mind, Gopnik began writing about a 

Parisian boy named Oliver who is mis-

taken for a magical king and ends up 

in the middle of a battle between win-

dows and mirrors.  At the time, Gopnik 

explained, his eight-year-old son 

found this plot to be fascinating.  

Then, as Luke grew older, his inter-

ests changed and he liked to explore 

the world of science.  To match his 

sonõs interest, the book moved to-

wards science fiction, when Oliver 

must go to an underworld that is lo-

cated directly below Paris in order to 

save the world and all of its inhabi-

tants.  Despite its whimsical nature, 

Gopnik explained, The King in the 

Window is the story of a boy on his 

path to self-discovery. 

 Gopnik concluded that off all 

his writing, he considers The King in 

the Window to be his finest work be-

cause of its sentimental value.  For 

the author, the novel is a map of his 

sonõs childhood; in an abstract way, it 

follows Luke from a young age, into 

adolescence and young adulthood.  In 

fact, the novel is so special to Gopnik 

that he is in the process of writing The 

Steps Across the Water, a novel in-

spired by and dedicated to his daugh-

ter. This way, Gopnik will have a spe-

cial record of both his kidsõ child-

hoods.  I instantly thought of how cool 

that would be when, one day, I have 

kids of my own and I can write them 

stories and have their childhood pre-

served in a different form other than 

photographs or baby books.  However, 

it will be a while before I have kids, 

which got me thinkingñIõm going to be 

a teacher very sooné 

 

 Clearly, Gopnik has a differ-

ent relationship with his children than 

teachers have with their students, but 

we can and should be inspired by our 

students.  However, it might be chal-

lenging for teachers to present their 

inspiration through Gopnik-esque nov-

els; students move from class to class 

and onto other schools before we can 

even write the preface.  With this, I 

decided that a more convenient way 

to record inspiring moments would be 

a teaching journal.  But, this journal 

will be different from all the journals I 

have ever kept; it will not become a 

second planner where I list everything 

that I accomplished on a particular 

day and what I need to prepare for the 

next day.  No, this journal will be 

meaningful.  I will write about how 

nervous I was on my first day of teach-

ing, the time when a student made 

me cry, and how I felt when a student 

confided in me.  My journal will be a 

place for me to record inspiring mo-

ments in schoolñmoments that can 

teach me something.  Then, I will look 

back through the years and see how I 

have grown as an educator, just as 

Adam Gopnik can look at The King in 

the Window to see how his son grew 

up.  Maybe someday my teaching jour-

nals will be inspiration for a novel 

about my evolution as a teacher.  I 

can title my novel The Scared and 

Inexperienced Princess Who Trans-

forms into a Knowledgeable and Con-

fident Queen in the Classroom.   



 

 

Kaitlyn Kross, 11 

 

 Is it possible for a group of 

young students to change the way 

people think? Well, the students of 

Whitwell Middle School definitely 

thought so, and as it turns out, they 

were right! What began as an after-

school project where students gath-

ered to discuss and learn about the 

tolerance and understanding of differ-

ent cultures quickly grew into some-

thing much larger after a group of 

eight grade students had a difficult 

time understanding the extremely 

large number of Jews killed in the 

Holocaust: six million. Seeking to un-

derstand just how many six million 

was the students came up with the 

idea to collect six million paperclips in 

order to help them understand and 

visualize just how much six million 

really was. 

 The students decided to col-

lect paperclips after they found out 

about the significant meaning they 

had during the Holocaust. It turns out 

that during the Holocaust, Norwegians 

wore paperclips on the collars of their 

shirts in order to show opposition to 

the Nazi occupation occurring during 

WWII. After students learned of the 

significance of paperclips, they de-

cided as a group that this would be 

the object to collect. 

 In order to collect six million 

paperclips, the students began writing 

letters to a wide variety of people, in-

cluding many famous ones explaining 

what they were trying to do and asking 

them to please send paperclips to 

help them achieve their goal of collect-

ing six million total paperclips. What 

they didnõt realize at the time was that 

their story would reach news head-

lines and soon people all over would 

be hearing about their project. 

 Along with the large amount 

of paperclips collected from various 

people, the students also received 

letters from people who were either in 

the holocaust themselves, or who had 

family that was, in which they thanked 

the students for what they 

were doing. This was when 

the students decided to 

expand their project yet 

again. It was after collect-

ing numerous paperclips, artifacts, 

and letters, that the school came up 

with the idea of attempting to find an 

actual rail car that was used to trans-

port Jews to the concentration camps 

during WWII in order to house what 

would soon become known as the 

òChildrenõs Holocaust Memorialó 

where all the letters, artifacts, and 

paperclips would be stored.  After 

much hard work and dedication, the 

school and the students succeeded in 

their goal of not only collecting the six 

million paperclips, but of also finding a 

real rail card used in WWII to house 

their final project! 

 Although the project has been 

finished since November 9th of 2001, 

the studentsõ goals and ambitions of 

educating people on the horrors that 

occur when people look down on and 

donõt fully understand another race or 

culture has continued. Today, stu-

dents give tours of the rail car where 

people from all over the country come 

to see the studentsõ amazing accom-

plishments. 

 Ever since watching this film 

in Professor Hayesõ class I have 

wanted to visit Whitwell to see the 

memorial for myself, and although I 

have yet to visit, I have had the privi-

lege of talking to someone who has 

been there: Professor Monie Hayes. 

After hearing that Professor Hayes had 

been fortunate enough to visit the 

memorial, I decided to ask her a few 

questions to not only fill my own curi-

osity, but to fill in other students on 

her trip and her thoughts concerning 

the memorial as well. 

 One of the first things I asked 

Professor Hayes was if she had to de-

scribe her trip in one word what would 

it be and why. Professor Hayes told 

me she would describe it as, òuplifting, 

because it is beautifully designed and 

is intended to be educational so there 

are many messages about learning 

from experience and being kind to one 

another.ó 

 I then asked her if her experi-

ence visiting the Childrenõs Holocaust 

Memorial has changed or affected in 

her in any way. She told me that it 

hasnõt so much changed her because 

she has always seen it as valuable. 

However, she did exchange contact 

information with a woman who works 

alongside a curriculum initiative at the 

school, so she should be getting more 

information and resources on curricu-

lum which she is excited about. 

 The final question I had for 

Professor Hayes concerning her trip 

was if there is one thing this project 

could teach us as future teachers 

what it would be. Professor Hayesõ 

answer, although simple, had a power-

ful message. She told me that, 

òanyone can make a difference, and 

everyone has an obligation to be 

kind,ó and in essence this is one of 

the main things this memorial is work-

ing to teach visitors. 

 As I mentioned previously, I 

have not yet had the privilege to visit 

this wonderful memorial, but I do plan 

on visiting Whitwell Middle School as 

soon as possible, and I encourage 

everyone else reading this article to do 

the same. With a world so full of hate 

and unorganized priorities, it is nice to 

have a place to visit such as the Chil-

drenõs Holocaust Memorial, where 

students have created a place of love, 

understanding respect, and hope.  

These children are proof that every 

single one of us is capable of making 

a positive difference in this world if we 

all just take the time to sit down and 

think about what really matters most 

in life. 
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Paperclips  
Picture of rail car memorial taken from: http://69.8.250.59/homepage_pc.cfm?id=78  



 

 

Illinois Certification Testing System (ICTS) 

Regular Registration and Test Dates 
  Register by:   For the test on:   

      November 27*  January 9*   

      January 4  February 13   

      March 5   April 17    

      April 23   June 5    

     June 4   July 17    

*January 9, 2010 will serve as a supplement test administration of the Basic Skills and Assessment of Professional Teaching (APT) 

tests only. 

Emergency Registration (with additional fee) 

   Register online or by phone by January 5 for the test on January 9, 2010    

For more information about the Basic Skills Test, Content Area Tests, or Assessment of Professional Teaching (APT), visit 

www.icts.nesinc.com 

Note: You must pass the Basic Skills Test before you can sign up for  TEDP classes. A passing score on your Content Area 

Test is required before student teaching, and you must pass the APT before getting an Illinois teaching certificate. 
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Upcoming Dates 

October 15 IEA Chapter Meeting 

October 16 (end of day)-20ð Fall Break 

October 21ð Class Resumes 

October 26-30 Mentoring Week 

October 28 No Afternoon Classes 

October 29 IEA Chapter Meeting 

October 31 Halloween 

November 12 IEA Chapter Meeting 

November 20-21 IEA Conference 

 

 


